Foundation Stage | (FSI) Curriculum and Intent, Implement and Impact

(Please see the EYFS mission Statement” as an overview to our Early Years alongside the Intent, Implement and /mpacz" for FS1)

Introduction to the Early Years

I Nursery, we follow the ‘statu.torg framework for the early years foundation stage” for the welfare, safeguarding and curriculum for our

children.

The Early Year Years Curriculum (Nursery and Reception), follows 3 Prime areas and U specific areas of learning that lead onto the
Early Learning Coals needing to be met by the end of Reception (FS2).

The Prime Areas are extremely important for all children as they provide the basic, life-long skills they need, to access the specific areas of
learning. These specific areas cannot be learnt properly before the building blocks within the prime area have been developed. The Specific
areas allow the children to have a broad range of experiences and opportunities and develop their knowledge and skills across a wide range

of contexts.
The Specific Areas of Learning cannot be developed alone, and rely on the skills gained in the Prime Areas of Learning.
The 7 Areas of Learning and development that must shape education programmes in EYFS setting:

The Prime Areas of Learning:
o Personal, Social and Emotional Development
o Physical Development

o Communication and Language development

The Specific Areas of Learning:
o Literacy
o Mathematics

o Understanding the World

° Expresvae Arts and Dengn

Each area of Learning has an ‘Educational Programme’, which gives a summary of activities and experience that are to be provided giving
the children a deep, broad, and powerful curriculum and that meets their needs.

The Frameworks over-arching principles are:

° Everg child is a unique child, who is constantlg [aarnmg and can be resilient, ca.pab[e, confident and self-assured

o Children learn to be strong and independent through positive relationships
Children learn and deve[op well in mab[’mg environments with teachmg and support from adults, who respond to their individual
interests and needs and help them to build their learning over time. Children benefit from a strong partnership between
practitioners and parents and/or carers.
Importance of learning and development. Children develop and learn at different rates. (See “the characteristics of effective
teaching and learning” at paragraph 1.15). The framework. covers the education and care of all children in early years provision,
including children with special educational needs and disabilities (SEND)

(Statutory Framework)

There are 3 ‘Characteristics of Leammg' that a determine the way that a child will respond. to both the teaching and learning taking
place with our Nursery, which focus” on how they learn and in which helps us our practice to individualise learning. This allows every

child to learn and develop in their own way and in their own time.

) p[agmg and exp[ormg - children investigate and experience th'mgs, and ‘have a 90'
® active learning - children concentrate and keep on trying if they encounter difficulties, and en joy achievements
e creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for

doing things

(Stal‘ul‘ory Framework)

This document, explams using the 3 I's; Intent |mp[ement and |mpact for Butlers Hill Nu.rser‘g, what the aim is for our children, how we do

it and what the impact is.


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf

Nu.rszrg's Intent

Dream Big, Aim High

Caring | Confident | Creative

I Nursery, we are passionate about the importance of learning through play and exploration and having a holistic approach to learning
and the child. We focus on nurturing children and celebrating individuality.

Our understanding of children’s developmental stages, the styles that children learn in and individuality means that we can provide a

broad, dynamic and well balanced curriculum for our children.

We cherish our relationships with parents (parent” is used throughout this document to refer to parents, carers, and guardians) and
value them as the children’s first educators. Through getting to know the families we have a good understanding of their experiences that
they have had previously allowing us to build on them and broaden their horizons. This will also lead to a trusting, safe and secure
environment where the child can feel supported and be confident in.

Understanding the needs of the children of the area, the cohort and individuals, we have developed a broad, open ended and rich
aurriculum that has a balance of ‘in the moment’ planning, focussed sessions and teacher led time providing every child with the
opportunity to develop and learn in their own way. The planning and curriculum is adapted as and when needed to match the children’s
needs.

As a Team we discuss all the children, this aids us to determine our starting point known as the ‘Curriculum Driver’, this prodees the
[eammg of necessary skills needed bg the cohort, however it also acts as a stimulus to children’s individual [aarnmg. We build our
curriculum around the characteristics of learning, the statutory guidance, the core values, developmental knowledge and the aims of the
school, using qu.a[ﬁg books, skilled adult interactions and specLal dags,

We know that children learn best when theg are interested and motivated, we use In the Moment leammg and plannmg' a[[owmg us to
capture the moment a child is highly engaged and inspired, to build and extend on learning which is appropriate to the unique child. This
is achieved by, staff who are highly skilled at observing and following the lead of children’s interests, a place in which children are most

engaged, msered and motivated to learn.

It gives them the time to explore, be inquisitive and curious of the environment and world around them, to ask questions, experiment in
different ways, adapt their work and have the skills and know[edge to become Lndapandent, confident, creative learners and thinkers. At
these earlg stages, it is important that thag have the time to develop the bulldmg blocks for the natural stages of developmm’t this will

prepare them for the continuation of their learning journey.

We also recognise that for some children, parthu.[ar skills need to be taugh’f through focussed sessions, which we do bg prodeLng a balance

between focussed and in the moment planning. Phonics is taught as focussed sessions to all children.

The Curriculum and leammg within Nurserg follows throu.gh progmss'we[g into Receptton, bu.le,Lng and expandmg on their prior know[edge,

skills and. experiences.




Butler's Hill Infant and Mursery School - Early Years Foundation S5tage Curriculum Drivers

School Key priorities for our context:

¢ Aspirations/Being a Responsible citizen
* Healthy Living

* Growth Mindset (this feeds in with every Curriculum Driver)

+
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Transition w0 Y1

Send wime cagsule ts )

As a. school we recognise that Speech and Language is one of the areas that need support and development when the children first come

into our Early Years, on average, they arrive with much lower starting points than nationally.

Being the first doors that the ma. jority of children in school come through, we know that the, Prime Area: ‘Communication and Language'

is paramount to a child’s learning and development across all the areas of the curriculum. Language unlocks Leammgl




Communication and language development is therefore a. consistent focus throughout the year and owr first Curriculum Driver being ‘Let’s
talk”. We support children’s development by providing a rich language environment, where conversations, singing and sharing stories,
communication print and Makaton signing becomes a regular part of the children’s day all through the year. In addition to this, we use
the programme ‘Ultimate Phonics’ to support Phase | phonics progression and. ‘Colourful Semantics’ is the basis of our teaching of focus
books over the year, providing not only a development of vocabulary, communication, listening and attention and literacy skills but also a

love for books and reading.

As a. school, we want the children to continue their journey with a love for learning, being confident and creative, with good morals and a
thirst for knowledge, aspiring to be the best that they can be. That they can use their core values to show respect, kindness and have

acceptance of others as they go into the world and their next adventure.

The Butler’s Hill's mission of Dream Big, Aim High and the '3 C's" Caring, Confident and Creative are what we strive all children to be
when leaving us. That they are able to confidently communicate and interact with peers and adults in the world around them, show care

and concern for themselves, others and the environment and be a creative thinker.

Implement

In Nu.rserg, we meet the welfare requirements laid down in the Statuiorg Framework for the Eartg Years Foundation Stage, We acﬁvelg
safegu.ard and promote the welfare of all of our children. We know that children learn best when theg are happg, safe, secure and know

that they are listened to therefore creating nurturing relationships with the children is paramount.

Our inclusive approach ensures the content of the curriculum and continuous provision is differentiated to meet the needs of all learners
and is tau,ght ina LochaL and progressive progression so that children build on, extend and broaden prior leammg bulldmg up to the

ReceptLon (FS2) curriculum.

Below are some of the main ways in which we implement our intent within Nursery.

Our one rule

In Nu.rserg there is ontg one rule, that is to Be Kind', and this encompasses all areas. It is in the way we work, speak and interact with
others both within the Nuw'serg setting and in the wider world, but also to ourselves. We learn different ways in which to be kind and how
this might look in different situations, spending lots of time within their play modelling, scaffolding and supporting them, giving them the

vocabulary to communicate their needs and the skills to be confident, to interact, negotiate and explore alongside lots, lots morel

Planning

All plans are adapted and amended to address the ever growing and changing needs of all our children alongside their interests. We have
a Long term plan (LTP). This is a brief synopsis of topics covered and should be used in con junction with EYFS outcomes and our more
detailed term[g overviews, which are produ.ced each half term. This will cha.nge dependmg on children’s Learn'mg, skills and interests. The
LTP provides a ‘Curriculum Driver’ that acts as a ‘stimulus” dependent on each cohort. Each area of the curriculum has been carefully
developed to introduce, strengthen and build on previous learning. The cultural capital and ‘care’ is a golden thread that is taught
through a variety of ways i.e. special days, Jigsaw, visits/visitors. Throughout the year the Long term plan will be adapted to match the
needs of the cohort.

The medium term plan (MTP) or half termly planning is a more in depth plan of the LTP. We have regular discussions between staff
and other adults who are part of the children’s lives and use the gaps in learning to provide the learning intentions for that half term
alongside our curriculum. This is adapted throughout the half term to provide the children with the skills that they need to progress
further.

The short term planning (STP) is an overview of the week of both focused times and ‘in the moment” time along with specific learning
intentions for that week ¢.g. maths. The planning also provides the learning intentions for each area of learning as a ‘stimulus” for that
week and provides possible enhancements to support the continuous provision.

We plan a variety of extra enhancements, for example, visits and visitors, immersion days and curiosity cubes, to prov'Lde experiences theg
may not have had the opportunity for and to build on their leammg, interest and broaden their cultural co.tha.L.

Continuous Provision



The Continuous Provision is a working document that is built upon day by day and a picture of the learning within Nursery can be seen
by the end of the half term. The resources within the provision stay mostly consistent to allow children to explore and expand on previous
learning, the security of knowing where to find certain resources to enhance their own learning and create independent, creative learners
and thinkers; However areas may be enhanced based upon the weekly/ half termly learning intentions or to the children’s interests.
Learning through play is timetabled to ensure that children have as much uninterrupted time as possible so they can become engrossed and
deepen their level of thinking, understanding and explorative play. There are always highly skilled adults in the children’s play to ensure
that they have role models, especially for language and social skills, as well as to be both supported and challenged when needed.
Sometimes there is a need for direct teaching of a skill or knowledge and in this case all activities are expertly modelled, and children are
given sufficient time, support and resources to repeat and practise them.

Organisation of the Staff and setting

There is a balance between focused teacher input and ‘in the moment” learning. Our children thrive when learning through their own
interests, however they also need some focussed teaching of certain learning intentions either as a group or as a cohort to introduce
something new, support gaps in learning, extend and/or consolidate knowledge and skills. When in play or in the “continuous provision” the
staff are highly skilled at supporting and following the child’s interest consolidating, extending and incorporating skills into different contexts
and areas of learning. The use of high quality interactions, careful questioning, commenting, observations, and different levels of support
e.g. scaffolding are extremely important to help a child feel that they can have a go and keep going and that its ok to make mistakes or
adapt appropriately.

We understand the need for children to have a large space to practise their skills at a gross motor level, so they can use big movements,
control their balance and co-ordination, manage risk taking and develop their core muscles. Therefore, during continuous provision, the
doors are open and the children have access to a free-flow environment. It also supports their mental wellbeing, health benefits, cognitive
and emotional learning.

The children have weeklg focussed sessions on Phonics, Maths, PSE and fine motor, however at different points of the academic year there
could be an emphasLs on parttcu[ar areas of [eammg. For example, at the begmnmg of the year there is a priority for lLs’EenLng and
attention, speech, persona[ care, gross motor, exp[oraﬁve skills and using tools and resources from around the setting. We also have focussed
sessions based on gaps within the children’s knowledge and skills, where we can introduce skills that will help them to ‘keep ULp' with the
curriculum, but also prodee [earmng, ideas and Though’[s theg may not or would not have encountered before which supports the idea of
developing the children’s cultural capital within Nursery and the school.

As part of the statutory requirement for welfare and Safeguarding, every child has a keyworker. The families know who this person is so
that a bond can be formed and that their learning and care will be supported as an individual. Parents are helped to understand how to
support their child and have an awareness of additional outside agency support that is available if needed. However, it is important that
every member of staff know the children, that we create strong relationships to provide a secure and safe learning environment for them,
that we know the building blocks, skills and knowledge for them to achieve the EYFS endpoints. So as a team we get to know and
understand our children and build relatLonsths with the paop[e around them, Parents, Carers, famtlg members, wrap around care
prode.ers and/or previous childcare prode.er's, creating an ‘opm door pochg' with a good communication link.

Interventions, SEND and vulnerable Children

The broad and balanced curriculum destgn ensures that the needs of individual children mdudmg EAL, SEND, d.Lsadvantaged, and those
children who need extra support, can be met within the environment of thh qu.a.LLtg first teachmg so the children can learn context
a[ongstde the skill. However, we have a range of interventions, theg can be |1, in pairs or in small groups, however some require a quiet
and non-distracting environment. The interventions are appropriate, targeted and purposeful interventions and they may differ depending
on the time of the academic year or the needs of the children.

For all children we provide an indusive learning environment, planning and teaching can be individualised, and an adaption to the
routine/ timetable may be appropriate especially for those children with SEND. We have high expectations of learning with all children and
we strive to support all children in whichever way they need. We provide support and learning in the way of Individual Educational Plans
(IEP) where necessary, which are sent home, alongside possible enhancements outside of the setting, differentiation of routine, possible extra
support staff and interventions.

Children dassed as vulnerable children are identified as early as possible and advice is sought from our more experienced staff and
external professtona[s. Our vulnerable learners include: those with spec’La[ educational needs and disabilities; looked after children and those
with other safegu.a.r'dmg concerns; learners with behaviour and attendance needs; mr‘[g years pu.p'Ll premium children; and learners with
social emotional and mental health needs. Our aim is to provide the right help at the right time.

Focus Books

Every half term we have focus books, which we deliver over a. period of approximately 3 weeks. We do this through getting to know the
books, colourful semantics, the use of drama and puppets to story tell and links within the provision. This provides the children with cross-
caurricular learning of skills and knowledge. It builds on vocabulary knowledge, how we say words, development of mouth movements,
organising and verbalising sentences. We choose books, which match the need of the cohort and an area of learning that we have identified
as a. gap or a next step. For exampla, a smeLa repetitive book that is interactive is chosen at the begmmng of the year to excite and prodea



a reduced cognitive load. This allows the children to concentrate on the skills like listening and attention, engagement and repetition of a
simple word, or phrase, as these are areas that have been identified as a particular year on year need alongside PSE. We use colourful
semantics to support the children’s knowledge of vocabulary and sentence structure.

Library books

Each week the children en joy listening to a story that they choose through a voting system. In this time, they also choose a book, which they
take home and share with siblings and parents. They are encouraged to handle the book appropriately and with respect, knowing how a
book works e.g. turning one page, holding it correctly and starting at the front cover, look and discuss the pictures, look for familiar letters
and as they develop these skills they begin to make links to experiences or books they have looked at in the past.

These last two headings also support our ‘Reading for Pleasure” school ethos, which we feel is very important for our children within this
school.

Parental engagement

We value our parents as the first educators and every effort is made to inform them of the EYFS curriculum and it’s expectations whilst
providing them with the tools to encourage them to continue their learning at home. The communication and parental relationships are key
to us and we do this in a variety of ways. Firstly, Dojo allows us to keep daily contact with parents and parents with us. We send
photographs of their child’s learning, updates of what has been happening that week and future events, any gaps that we might be working
on so parents can support them at home and whole school information.

Stay and plays happen every half term and relate to either Reading for Pleasure’ focus or an area that is key within Nursery, for
example, Let's Plag' and the importance of it. Meetmgs are sometimes held a[ongsLd.e this to discuss thmgs with parents v*elatmg to the
curriculum or changes, this also offers time for parents to get to know each other and creating a. supportive network. (These have been
Ioosl;ooned due to Covid-19 restrictions however f/zey will be re-introduced when it is rlg/zl‘ for the mfely of the children, staff and Ioarem?/
To not'ncg the Parents what the children are Leam'mg in Nurseryj, we send a weeklg letter home too. This has the song we are leammg that
week, the focus book, Value, PSE [earn'mg and homework tasks for the children to completa at home, to enhance, broaden or consolidate
their learning with the support of parents. The parents are encouraged to complete one or more of these tasks and can be shared on Do jo.
Parents are also invited to attend a meeting with their child during November and March each year for ‘parents meeting’. At this
meeting the children’s progress is discussed and areas for future development outlined. A final Nursery report is sent to Parents during
July.

I Nursery, we operate an ‘Open Door” policy and encourage parents to discuss anything including concerns with the keyworker, the Nursery
lead or any member of staff in Nursery as and when they occur-.

The Values and PSE

As a. school we have carefully and thoughtfully selected 6 values we want our children to be understanding of through into their adult
life. In our Nursarg, we use these alongsLd.e the EYFS curriculum, J'Lgsa.w for PSE and the Characteristics of Leammg to prodee Learnmg
which will give our children the u.nd.erstandmg, acceptance and respect for life and the peop[e who live life around them. We strive to give
the children the Cultural Capital they need for future success and the support that enables them to fulfil their full potential. We wish for
our children to Dream BLg, Aim HLgh', that theg can do angthmg theg want to with perseverance, resilience and determination and with
the growth mindset of that they can do it! However they also learn that it’s ok to make mistakes as this is how we learn and not to be
scared or worried about it, but also that theg have the confidence and skills to ask for help if theg need it and select their own resources to
support them.

This will support them to be a. responsible citizen and someone who cares for themselves and others and the environment and world around
them.

School specific Curriculum.

A school specific and progressive curriculum has been created using Development Matters” as support and guidance on how to achieve best
practice which is used alongside an | can document’ that breaks down statements further, which is a curriculum that that has been
carefully thought out leading up to the ELG in Reception. This will help support and identify children who are not keeping up with what
would we expect to see at different points of the year for our school. We can then see through purposeful assessment against this
curriculum what areas children are progressing in and areas in which children are not keeping up. This will then alongside informal
observations and assessments build up a picture of a child, a group of children or a cohort and we can adapt plannmg/ Laarnmg intentions
appropriately.

Transitions

To aid the transition into Nursery from other care providers, childminders or home, relevant information is provided induding a. "Welcome
to Nursery booklet, which outlines the day and includes pictures for the children to be familiar with the setting. We have a dedicated page
on the website with pictures of staff and key information. Here we have recorded stories by the staff so that the children can lock at them
through the holidays. It also includes an invite for a home visit with the Nursery Teacher and a member of the Children’s Centre. This



means the Parents and the children will have a familiar face when they arrive but also to know that there is support in the community
for a range of developmental needs, (during Covid-/9 restrictions it has been a phone call not a visit).

We also hold a ‘welcome meeting where parents can come in and get to know the curriculum and any relevant information and have the
opportunity to ask any questions. They will also have the opportunity to look around Nursery and see what the children may do whilst with
us. (These have been postponed due to Covid-19 restrictions however they will be re-introduced when it is right for the safety of the
children, staff and parents/carers). If the children are coming from a childminder or childcare setting then we will phone, with the
permission. of parents, to find out more about how the child accesses the setting, and may also include a visit to the setting from the
Nursery lead, if required.

Following this the children will them be invited to do 3 one hour visits in September to then start on the fourth day. If we feel, the
children need more time to settle we will talk to Parents and arrange this on an individual basis.

We have also started, this year, an Open Day’, to begin to build the relationships and for the Parents and children to get an insight into
Nursery.

It is very important that the safe and supportive environment created within Nursery is continued during the transition into Reception
(FS2). We do this by creating links between Nursery and Reception, which are being further developed this year. Some examples of the
links currently in place are that the Reception staff come and visit the children in play and read them stories at focus times, we open the
doors so the children can move freely between the two units and the children moving through have extra sessions where they can explore the
Reception setting.

During September, the Reception (FS2) team invites the children to have visits, for example half days and full days building up to being in
full time (see Reception |mplemen’£atLon).

Equal Opportunities

All children are provided with access to every curriculum in line with the Equality Act 2010. We aim to provide suitable, purposeful and
engaging learning opportunities and that all children are treated fairly regardless of gender, race, religion, ethnidity or home background,
disadvantage or ability.

Impact
Aims

The impact of the Nursery Curriculum is that children are happy, healthy, confident individuals, who can work well independently and as

part of a small group. The children are respectful of themselves, others, the environment and living things and know how to care.

All children make good progress from their individual starting points, as on average the children start at much lower starting points than
they do nationally. All children get the best possible start to their school life and develop the knowledge and skills so that they are well
prepamd for ReceptLon, We have thh expectations for all children to achieve a least a good level of progress, throughou.t their time at

nu.rserg .

Children demonstrate high levels of engagement in activities, developing their speaking and listening skills, enabling them to access more
areas of the learning and communicate to both adults and children. Children have a more curious, inquisitive and creative mind about
life and the world around them, davelopmg Language to communicate with others to interact, express their thou.ghts and link to new
learning.

Children develop their characteristics of learning and are able to apply their knowledge to a range of situations and contexts making links
and explaining their ideas and understanding. Children are confident to take risks and discuss their successes and failures with adults
drawing on their experiences to improve or adapt what they are doing.

Assessment and record keeping

Children’s ‘getting to know me form” and other relevant information from outside agencies are collected or provided with parents
permission. The kegworkar then uses these records, in con, junction with observations du.rmg the first term and purposeful assessments, to
prode.e on-entry baseline across the 3 prime and L spedﬂc areas of leammg. Everg term we use these assessments, a[ongstde the school

specific EYFS curriculum, professional discussions around the child with all who are involved with their care and identify those who are



not keeping up with the curriculum. We will then plan and provide purposeful and targeted interventions specific to needs, but may also

identify those children with possible SEND.

We believe learning through play is vital, we use the environment to ensure the children’s needs are met through continuous provision,
enhanced provision and following their interests. Staff teach an ob jective through keyworker groups, small group teaching and being in the
continuous provision to observe children’s play and move learning forward at that point. During the adult’s time in the child’s play, the
adults are identifying the children’s next steps and are able to address those either there and then or to make a point to develop planning
to focus on those areas and work with the child at a later date.

Children’s assessments are recorded on the Baseline, Autumn, Spring and finally Summer assessment points and whether they are ‘on
track” ‘off track’, ‘not achieving. The staff through high quality discussions, moderation, personal assessments and observations of the child

complete these.

All data, at the end of the year, will be transferred to the Reception Team (FS2) for the continuity of learning, along with professional
discussions, for the holistic approach to the child.

The children all have a RO.A. These contain pieces of work that the children have worked hard on either as focussed activity and
independent activities. We have floor books, which contain a variety of photos, annotations, children’s voice and creative work they
highlight the ‘Learning Journey’ the cohort has been on. We also have a book. for the PSE scheme "Jigsaw’ each half term it is used the
same way as a floor book. The childrren use these books to reflect on previous learning, consolidate and discuss what they have learnt with

sub ject leaders and visitors.

The Ear[g Years provision., features in all areas of the School Developmmt Plan and has a rigorous plan for development each year. This
is monitored and evaluated by the Foundation | Lead, the Head teacher and designated governor. The monitoring is completed in a

number of different ways, for examp[a, pv*ofess'wnal discussions, pULpLL progress, termlg assessments, lesson observations and [eammg walks.

Links with other policies.

This policy should be read in con junction with the following policies:
Health and Safety Policy

Equality Policy

Child Protection Policy

Intimate care Policy

SEN Policy

Teaching and learning policy

Behaviour Policy

Long- Term Plan example - This is a brief synopsis of topics covered and should be used in con junction with EYFS outcomes and all

medium term topic p[omsA Our more detailed termlg overviews, which are produced each term.



In NursePH_. we have a balance of ‘In the moment’ Learr_mg, which is spontaneous [a:;LPn.Ln,g d.epandant on the children's interest,
and "Adult directed’ Laa,mmg, which is our carpet times. Our LTP is a '-,-.rcr-ki,rLg document that can dw,r_ga dependent on the

children’s interest and the cohorts needs |

As a school. our Aims are:

Caring

Dres.r. Big, Ai. High

[Links to school Avtumn | Auwtumn 2 ing | Spring 2 Summer | Summer 2
aims) T Sept — k> Oct bt Mgy — [7* Dec L* Jan — II* Feb 2 Feb— I April 19 Aoril — 27% Moy &% June — 28 July
School/ British School values 3 R's RESPECT, RESILENCE, RESPONSEILITY
Voluz Wilugs: Fule of Law, democracy, Mutual respect, hdbvidual liberty and Tolerance
SEAL/ SRE Buing Me in My World ‘ Celebrating differences ‘ Creams and qoals ‘ Healthy me ‘ Felationships ‘ Changing hie

Growth Mindse

Prrsaverance and redlience - to kaep qoing/ hane ancther try, knowing it ok to make mistake and 1o ask for help, knowing who o whare to qut help,

g, tmlkl y tellers chair .5 advwnturss fo be
Carricutum Drers | (g BSL & Mikatm) Me and mey verld (g celdratonc fly b, R bl o ) o opas | e
Confident A, O, creastes e wagele) creative, confident Caring
Foqus: Foaus: Foaus: Foaus: Foas: Foaus:
L. Sraring lots of sfories 1. Soots first vealk, Eric hill |. The snowy day, Ezra | L My Alien and me whes the 1. The Crunching Munching L Pirates in the
and rhymas ge part of {guestions) Jack Keat alien. around here anyway’ Caterplllar Supermarkst by Timothy
settling in. 2. The Pine Tree 2 Sk prosdamalls 2. The Enormous Turnip Kaapman,
2. Dear zo0, Rod 2. Jaspers beanstalk by Mick 2
Camphell irepstitive, Enhanz reading cperisnm: Enhanc reading Butterworth and Mick [pkpen Enhancz reading egariznm:
language! — Wihsrees spot® By Eric Hl eparianm: Ve qoing {pie] Each Peach Pear Plum by ¢ Enhanc reading eperisnm:
Bock Focass & bodk. - All welcome hare, Aleandra | on o bear hurd by » and Janet Shlberg The train ride by June
s Enhane reading Michael Rosen Enhane reading eperisnm: You | The very Hungry Catorpllar by | Crebin
eparianm: Hug by Jiz chaose by Pippa Coaghart, and Eric Carle
Obersugn - Cuwall - Ghlsygg now year Mk Zarrats - halidays
- Chrishrigs - imternet swhahy - traditional tales/rhymes - couniTies
- Selection of books abouz | - religions - enviroments - nooupations - children’s dhoice of books - changing schocls/year
starting schoal & short - Ciffarant peopls - regyding - building - Cld and rew farmiliar books Jroups
stories - maps g - orafting g sewtng” modelling - Caring for Earth - books of other countries
- pichurs books/ wordlsss | - dual language books - conking - Ife aydes Le. butterflies - (C) growth Le. plants
becks - bonfire night - gardening/” growing — focus - caring for Ozans
- risy/ acton boks - what | lks about ma, Al {allotmendt sres)
- books of differant Zohgl-Malan loaring, oreative) - what | ke about me, Al (Caring]
Languag Zobel-Mlolan (Creativel
- B Makaton bocks - growth Le. plants
- poetry books loreative, coring)
- Grandparent bocks
(grandparents day)
{confident!
- . = Story land — deess up » |nfernational wetk — eqch
‘Wow facor o - mej"! cube - + Dunali Day - u_m.?,se Mew ear Doy + Carears week/ day Favourits book/nursery rhums day new & country, passports
immarsing SqupmEt W sk (A « Christmas immersicn fmmersian « World bock day tmmersion character] [

Mursary

+ caring for catwrpillors

=+ Mindfulngss — take 5

« Mindfulngss — toke 5

+ Looking afier ouwrselves in the

Holtha | . ) e | = Flealthy eating B drinking — o e « Cietling muoving — Umportance summer haat Healthy living waek
- ; 1.12::;12:;[; '-’ruhifﬁp sack time mftm porsonal self of awercise B rest « recap personal selfcare
. « Internet Safety Day
+ Bonfirs night h b . T
1 = « Chungse Mew Year « 'Werld Sock Day » Healthy Lidng Wack « Tranztion Day
Key dn.: » Havest Fustial :Pgi;ﬁr n NF:: = Martin Luther King « Comic/Sports Relief « Earth day + Dorans day
- Antl Bulh;inq Wk Dy + Selsnce vask - VE day « Caterpillars
» vators/farents from = Sl wingdmill wisit : I;tli:ut-:lf j'.tc nursEry
Enrichment « library bus different culturss « Walk arcund the Leal | SRR = Fon ek « Healthy living bus
oppor-funifiss + story taller « trawelling around Huggall, | area « PE sraalits/ sprs doy

=+ Library steff to st

« isitors fram different
CCOUPOLINS
« ploring sseds with

« wisit from polics — kaeping
oursilves safe

+ parants reading’ singing
songs in ther lanquage

opporturutizs - e Parents in to read fintroduce o P
Siny & Play o Fous: Ieraction & reading challmge) cn.-i.rm\.rmrdf,ll halpurs /parenss Tamby + Foaus: Phonics and maths + Parents in for reading
5 - lay with sodal « Parents in for reading | member e o I
R Creative and fi with workshop with 5 alk about
+ Focus h:r:.;.-. and fine Follontng year)
Communicxtion 8
Sz vammh gping) | + Listerung and attnt Bigloring Bplort 4
PRIVE AREA) : Euplnn:j smts:c.; I Exploring questions and. Communications & 5;19]::;“:3112”““ m wd |7 Esploring & refeling rhymes & | + Exploring conversations —
- e uu:.rucﬁnfu uwndersinnding - e stories wrdending sentences
b = Stories sEniene sirucharss & + Exploring Vocabulary 1C)
comnuas S why guestions panng ary
e qear
PSED
IPRVE AREA) + Exploring community &
« Eiploring Marsiry | » Exploring expectations rasponsihiliny + Exploring interactions . Bl « Exol . <+ Bulding Cerdiden
& frigagfps - = Explaring Mursery « Exploring frimdship & play - — canflicts and _ i rmnf ’ Ek]:l:n.r_:l managng N g o ] = -
condnuous theough | sithng ! uacsp‘t-u:c-ms, Caring cocperation + Bylaring U Ling b o & scnding peer infzractins

e gear




Phupical
IPRME AREA)
@nd perssna! Gars -

+ Exploving gross motor
195 balance, dimbing,
rmark. making, ypes of

FROVEMENSE, using

+ Exploving independence

Sploring tools and
equipment — selecting

« Exploving heatth (Jigsaw Linkl

« BExploring teammrk
+ Exploring fing motor- — contral
& grip (C

=+ Exploring movemants —

selecting appropriateness

contimuous Hurough squipmant
e gar
1 + Snoring & Bploring o books
- + Listening and attention | and songs/rhuymes « Exploring bosks — « Exploring storics nnd + Exploring writing -
e o | v FLnna i with songs « Making marks diffsrent parts & basic | vombulary 120 « Exploring print meaning and | ° :m Famdiar etters —
prog ) and rhymas + Exploring snvironmsntal form « Exploring purposs of print parpose e
print and loges
» Exploring subifising & . « Exploring amounts and
counting * Bxloring gibitigng & * Egloring number + Exploring represantation of nwmerals + Exploring mathematical
L ) courrting problems and quantities umber ) 4al o ) o
. I-E-‘F oring shapes — 2 « Explaring e — L Eq:l-:r\.r_c e oF shunpe Auwmber « Bxploring spatial awarensss, preoblems
&30 and s\.r\'l.pls- repeaing patterns | - Er]:l:h.r.n: sequence « Exploring comparisons in ob jects | position, rowtes » Exploring comparisons in
;151:1-:(:\:.:_ everyday « Explors capaaty, Mass, Size ! — weight, length, height « Exploring potterns & sequence | cb jects — capadty
+ Exploring lives of thamsebves | + Eqploring lives of s -
W + Exploring materisls and cthers, (g what they see | themsebves and otners - ; Exlors materisls & hanges & | | Exploring Life ayles & caring | = Exploring Countries
foulbturall ocouprtions oo
 Exl: « Exploring materials & + Exploring coloues & midng
E Arts Exploving singing & N :E‘Fi.wj' small world and + Exploving draning — construction « Bxploring drawings and. » oplre songs and
instruments . E::I:L linze ard < details & emotions + wplore songs and instrwments | paintings — detalls & colour instruments - aeating
) — pitch and melody
Possible dates 13th September: Foald 24 Coinber: Diwall 15th January - Martin | lst Mardy — Women's history 22nd Apeil - Earth Day B% Junz — world ooean day
Ciahl Doy St MNovember- Bonfire Might Lusther King Diay manth 23rd April - 5t Ceorqe's Day 24 hune - The Cueen's
Dirsam big atm. | 5t Septermber: World I1% Mywember- Remembrance 25t January -Burns | It March - 5t Dad's Doy 23+ Apeil — Seakaspears day | Burthday loffical -
high Clean-up Day Day, Sunday [ Mgt 2¥* February - Pancaks Day Moy — Mational space day lebrations!
- aruaiie 2lst: September: Peacs Day | Crildren in need- [Bth 22% January - Chingse | 2nd Mardh: Dr Seuss's Birthday | 20 April - Eid al-fify, 18% Jung - Father s Day
- Caring 234 October - Harvast Mgvember Mew Vear Year of e | 2 March - World book dag Btk Moy - WE Day W I July - Towr de
—omfidont [ g4 Cober - Mational | l* 8% Movember — ant Pkt I — 19 March, - Seence wask | [2th May - Flarence France
Poutry Day ftheme: bullyng wazk i February: Charles | heme ‘connachions’) Mightingale's Birthday [2% 5 16 June - Healty
arvironmend] 13% Mlovernber: world kindness | Didhens’ Sirthday [7® Wardh - Sport/comic relief IStk May - lnternational Day of | Ling week
2+ October — day hth ' 19 Mardh - WigiharsAad Farmilies 3t — 12 July - Wimbledzn.
grandparents day Z7t% Movember to 5 Decernber February: Valentine's [7th March: St Patrick's Day itk Apral: The Quens 30tk July - Friendship Day
Lthe October — world — notonal free week - Diy B% March: Holi (colour mizing) Birthday {actual)
animal. day 30th Movember: St Androw's 22nd Fabrugry: Wiordd  Agril: Passover 3 1o F~ May TBC: Sun
3% - Qctober - Dy Thinking Cray Gth April: Baster Sunday Amnreness Vs
Librariss week 13t Nevember - 25th ubiles

Crczrmber: Hanukkah
Crristmas — 25tk December




MTP Example

Stimulus: Busy hands, busy bodies

Possible Bocks bazed e Mgy

an rirmulus

Fooes back Premibla. noms. links Pomibla Rols. ploy

Eodk * Similar and differonces in family’ Building space roceete faztory
My Alien and me m}.a ghien arcund frizrda I:'n‘ﬂ.,l_.' they lage, what they like

here -ﬂm.-_w:.kf ':W'EE: ermdamall ﬂ'-::! Womabc buls join, shage nomes,

- Boot. links 10 Acomptance British

® Wit a letter to someons and post it
® Creatc o mag

madel, big/ger. smallfep, rocket,
spaceship, acmmar, cul, drow, letter

Wzl

“omabe zazert, retuscd, smbarrasing, strangs, asleraid,
{erodoua, different, promise, surprised, placeed

. E'q:l.cr'n. :p:..:au"' learn the plansts

- dentist, fruit and vy shap,

coreer] .

= 'Warld Baoe Dlay
- :DH'L.:l'rEFI:I"'t.'I Paliaf
= Sdence wesk

Cultursl capital {usdsrstood to czntribule To ‘gelling o in
fe’ er sectal status, Ls. bang able ta porform well 1 schodl,
knowing how Tz talk i different cocal groups or soowhes,

mocassing bigher sdication and bang semsesful n woet o o

« Thinking Ciay

- Womaenx nisfory month

print:

Underatand the five key concepls about

# print has meaning
# print can have different purpTen

* we read E"LE'.LI-’L Tant frzen Lot 12 right
and fram top to bottom
® the names of the different pauris of 2

Phonics (L iterncy)
Develop their phonalogical swarsnes,
m that they can:
# anct and suggod rhymes

* count or cdap syllables in @ weed

* recognize werda with the same initial

mund, such ar monsy ond mother

R bock Caverzd the differentined
= Mother's day ¥ page mquencng focused m:ﬂ.ng Ttimate Phomiza’
— progreazion

Half t»:nr lmaus Lnks Covered throwgh library bock time and

- ﬁfm . \ slary focus time

- ACEAw (PSHE)

" Links for Continuous provizion enhancements (and Focus |essons )

PEMVE — PRMWE — PSHE PRVE — Letzrany Maths Fooes boom | LW EAD
al Fooes lamon — D | Phugical MONSWED)

Confinuous Exploring Eeloring emctions | Siloesny Explorang Emloring Explors maleraly | Emloring

through tha sonversalions squinmant lamguags & repraranlalion 5t & change & mafriz £

half fzrm in vesabulnry b Forase soves fruciion

canilirsuna Exloeang weiting | Seplovang

F'«lﬂhl'r formas comOErToar L1

A ob jects

Wk | sz o widsr E: tnoreasingly Engage i Comzare quantiiess | Talk abeut what | Jan

222 rangs of Talk gheut thair irdependent, os wrtended wing lanquags: thay sss, wsing o | different

(3 daysl voantubary fodlingg wang wards | They gef decemd | conversations ‘mere Tam . Tower wids vecahular material

WS imked % foous Lks hapzy, Sad, wnd wndramed, about storiss than . T | and oelors
back) UL T for eeampls, Lemrring naw Womd: Loz, diFforent tadt

Clartizs: ‘wareisd . [C] putiing coats on | vocabulary o more, Las, e, bark, s

22 _ Start o and deing wp Linksd o foous | fower, comoars shalls, pre conica,

thinking day | conversalon with | Vel Sl aigs. back) natural ab jects Vocnb: jain,
an adult or o sad, hapsy, RaAMmiE A, 5
friznd and wareisd, scarcd, Vol on, off, o masting
carcinus o e orusE, ongry, g, buttens, beginning, star taps, lols
many Twens. 1) fasten, up, middlz, end, pursch,

dawn, rait, after, treasury

Wiocnk- talk. befers, sirry tags, bumgy,
canversation, charactrs, smacin,
lisen, walt, turn siflng

Fazus of the Lettar: Tt Shage: Traangle & Pyramid

wad MMumber: 3 & 13 Caleur: ydlaw
Seng- B yew'rs hoppy ard uew know i




Parents letter — Home learning

|

- Phoneme: &g for ant

- Shape: rectangle and cuboid [

W/C: 7.2.22

- Number: 2 and. 12
- Colour: Orange *

We would love to see what yous doing every week please share what you have been doing on Do jo
via message or- portfolio or bring it in. ©

Here are some simple activities you can do at home 1o support yowr child’s learning.

Doy

Actuity

Mark Making Monday

Use a bit of flour in a baking tray.
Can you write a letter for your name, a number or a shape?

Talki Twudmj ;i?:?i?i'iWhatwouldyaul&ctobewksnyoum
0 Tl‘;’“‘??i?‘"t older?
ot 1l ! "..*._&.{! B What building would you work in or dothes
i i i "_9 would you vear? What tasks would you do?
Wellness Wednesday Ooforawalkmﬂulocalmumdlookfort

- The letter Aa. for example, in road names or sgns,
- The number- 12/ 2, for cxample, on buses, door numbers, signs

- The shapss rectangle or cuboid, for eample, at the park, shops
- Things that are orange:

Find out other ways of keeping you and your fmilg safe on the internet.

Speed, cup stacking! Practize 1o get as quick as you can and
then challenge your family and friends. ©

This half term our-

— Stimulus is W and My World'. We will be celebrating ourselves, our familgls‘ festivals and different religions,
making links between similarities and differences and building up acceptance, respect and aultural cagital.

- School Value: Perseverance

- SEAL topic is;, Dreams and goals

We have also been reading our focus book of The Snowy Day by Ezra Jack Keats. VW have
been learning about the author, the title, the illustrator and getting to know the story. We
have been looking at the keywords and talking about what Peter is doing using our memory.

Here we g0 ‘roanad the mustberry bush,

Hera wWe CoReune
1[\»:1{4‘ ulberr \;j:"h‘

Mers we 80 round Thu Malbermy Dush
‘:”m.hw«,w.
'-A-Mw

Pors we 96 round tha Malbervy Bush
On 2 wis wnd frots mareing

Thas i the way we wash ter Facs
Wik our fass

Vash our faz

Tois b6 the woy we wahy 2 Faa
On o cig and froaty maruing

Hers e @ round thi mudberry bun
E“amn,u-.

Vg Aulerry St

Fere we g8 round u Malberrs bush
On o el od‘—m: mastung

Ths 4 s way i brush 2ur et
By s tisth

B twr tucth

Ton = the way we brush Sun tath
On 5 wid wrd froits mareing
Herx we 8 round the Malberry Dusit
08 Mubirry teeh

Tha muberry Saet

Hors we @ round Su mudberey bun
On 2 =ig and frorty mareing

Prugra/ Song of Sa wedk-

"".cubu-s,mwwhu
Land our haur

Comb our mair

Tou w the way we comb o hair
On 2 =id and Frory mereing

Fars we @0 vound Su misiberey Dain,
Tos Mubberry basty

Tha mudberey tush

Pere we @ rownd the Madberry b
On o cld and feorts maseing

Thia ia the way we fub 9% tur clstha
Put o s cithas

Put o owe dotas

Tois w the way we put 3 tr Githan
On o cold and fromy meruns

Py we (0 round Su miadbarng bus
Tog mubbuvy bt
’uﬂuhrn,lu!

Hery e 0 ound Su mudberey bun
O 2 =id ant fraty mereing




