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¥ What does writing look like at Butler's
Hill?

® Brief overview of Intent and implementation approach supporting key aspects in the
OFSTED review.

* A look into each Year group FI to Y3 . . cwrriculum, assessment and organisation.

ﬂlf.

* Knowledge organisers / Checklists for KSI
* How did we decide what we teach and when?
* Impact of handwriting on the reading and writing process

* SEND — how do we enable our children to access the curriculum at their own level?

S NORSTERS2GIT (keg identified areas of weakness spelling and handerthg) and Data




OFSTED Review: Hi,gh—o[ualttg Eng[’tsh
in earlg gears/ KSI may have the

fol[ow'mg features.

The writing approach at Butler’s Hill
supports many aspects of this review
and planning and implementation has
recently been adapted to make closer
links with our SSP and supporting our

young wr-iters.

Careful text mapping enables us to
support these aspects — selecting words
based on the phonemes taught where
possible and, differentiate appropriately

for our more able, less able and SEN.
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\f’ombularg is devalop&d expli,ci,ﬂg to reduce the word gap in the Eill"[l_.j ljears,
and to enable disadvantaged children to develop their vocabulary faster.

The school priorifises dallg tmchmg of systemartic sgnthetlu: phﬂmn:s from the
start of the Reczptmn Year and into kag stage |, until pu.pl[s are fluent in
word rmdmg (demdmg] and transcription [spallmg and handwri,tmg].

DG.L[H opporfunities for children to applﬂ their knuwledge of GPCs bg rmdmg
‘decodable” books that support their ﬂu,en,cg in word readmg.

Teachers focus on i,dmtlfgmg children who are not able to decode a::cumtalg
lor are otherwise at risk of not lear*mng to read) mrlg and prioritise
’[mchmg them to read.

The programme of rea.dm.g dwelﬂps pupL[s’ accuracy and spaed.

Children practise composition thrﬂugh oral activities before their transcription
becomes fluent.

Children get the practice thag need to acquire fluent transcription skills
(spellmg and handertmg}, which is the foundation for their progress in
wr*ltmg.

Carefully chosen dictation activities enable pupils to practise and apply their
spelling knowledge and segmenting skill to use the content they have been
taught and to do so without having their working memories overloaded by
composing sentences




Our carefully planned Text

mappmg' stmtegg for

writing follows a regulated
pattern that children are
taught and internalise.
They know what to expect
from each literacy lesson,
which reduces their cognitive
load i.e Day | - Orally
rehearse, practice and edit
on whiteboards.

Day 2 — Best copy into
books, focusing on all aspects
of their writing including
handwriting

Self-regulated strategy development (SRSD) is an approach
to teaching writing strategies which has been found to be
effective.

[t involves the following

Step | Teach pupils the background knowledge they need

to use a writing strategy eﬁcect'tve[g.

Step 2: Explicitly describe and discuss the purpose and
benefit of the strategy

Step 3: Model how 1o use the strategy

Step - Puptls to memorise the steps or components of the
stmtegg.

Step 5: Support and scaffold pules' mastery of the
stmtegg.

Step 6: Pupils apply strategy independently

This approach can be parthu[ar[g effective for weaker

writers as it breaks the comp[ex pI-0Cess down into smaller
parts.
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The journey starts Trom da




Foundation Stage |

El Whiting — Witing | o Aroa of loarming for Fl

Curriculum: The EYFS Benchmarkmg document forms the basis of objectives for Fl,

from which LTP and MTP have been developed. Key texts are carefully selected over
the Year, which forms the stimulus for curriculum drivers / topics.. FI follows an in
the moment style approach to learning and staff carefully match children’s interests

with what must be achieved from the Benchmarkmg document.

Q[g@msalma: Whole class dang phomcs starting with Phase | and ELS cards are used

for letter formation and shape makmg to enable children to become familiar the
scheme when theg enter F2. In Fl there is no need for formal handwr'ttmg sessions,

however children are encoumged and su,pported to use a terod, grip.

Areas of Provision: Areas providing the practice of fine motor skills all support the

writing process — keg areas be'mg phgslcal, areative, malleable, message centre in home

corner

SEND: Classroom based SEND children are identified through baseline assessments and,
targeted for additional support through IEP work and early intervention based on need



£ Lona Term Goals for Whriting

To become a Sentence Superstar who can write phmses and sentences (contammg

: single sounds and dLgmphs) that other people will enjoy reading
Fou'n’d'a’tl'on' Sta’ge 2 Curriculum: The EYFS Benchmarking document forms the basis of objectives for F2,

from which LTP and MTP have been developed — Also see Literacy LTP. Key texts

are carefu[lg selected over the Year, which forms the stimulus for curriculum drivers /

topics.  However, the writing curriculum has been carefully structured to follow the
ELS (SSP) scheme of work and children in F2 will write captions, phrases and
sentences, in a range of genres (lists, stories, posters) based ion the phonics / HRS that
children have been taught — on a keep up not catch up basis.

Organisation: Whole dass daily phonics/handwriting and literacy lessons with focussed
differentiated writing groups once a week.

Areas of Provision: Areas providing the practice of fine motor skills all support the
writing process — key areas being physical, creative, malleable and the Message
Centre’

Assessment: Half termly writing assessment using a piece of independent writing as
well as the use of a pre-phonic assessment to show progress made. as well as identify
gaps in learning

SEND: Classroom based SEND children are identified through baseline assessments
and targeted for additional support through IEP work and early intervention A
designated classroom has been dedicated to delivering structured interventions
(ELS/WellComm) .in quiet environment for children to have the best opportunity to

learn. these children have full access to the areas of provision, as well as receiving ||

support in order 1o nurture the gaps in their leammg and understandmg.



What C;Ln youls

See 7

P Write a Storj..

S Write a poem...i—‘

Curriculum: KSI follows an adapted Talk for Writing approach created to support
cognitive overload and oral composition. Key texts are read to the dass in full, but
shortened adapted versions are created by teachers for shared reading and associated
text maps that have been pre-prepared. Shared reading where possible supports phonic
knowledge and word banks further support differentiated groups. Grammar is
explicitly taught through the genre as well as through daily SPAG sessions.
Vocabulary is reinforced and explored through Star Words and text reading
Organisation: Daily ELS phonics in differentiated groups. Daily warm-up is based on
the weekly SPAG objective, with two days planning and oral rehearsal and two days
of writing up a text map. Day 5 involves a SPAG of the week focus activity along
with a handwriting activity and half termly spelling practice. Spellings are organised
half termly incorporating CEW and HRS words from the SSP. Guided reading takes
places during day 5.

Assessment: Half termly assessment based on the genre learned in that half term.
Children will carry out dictated sentences based on expectations for that particular
half term — If workmg below ARE, chd will be assessed on appropriate half termlg
assessment.

SEND: Children are supported through differentiated writing task — primarily based
on stage in phonic knowledge and application. Where possible text maps/writing is
linked to the whole class teaching TA deployment should be split between supporting
LA and other groups in the dass. However dwmg input SEND pules may receive a.
separate input to support their needs. Therefore, enablmg the TA to support other

groups dwmg Lndependent tasks.



Curriculum: - As per year |

Organisation.:

Daily phonics is taught through differentiated groups - those working on Phase 3 / 5
(year | catch up) and Year 2 Spelling patterns,

Daily warm-up are SPAG /Vocabulary based activities with two days planning/oral
rehearsal and two days of writing up a text map. Session 5 involves a whole class
discreet SPAG lesson, along with a. whole dass 20 minute per week spelling practice

lesson (see long term plannmg)

Assessment: Half termlg assessment based on the genre learned in that half term.

Children will carry out dictated sentences based on expectations for that particular half

term — If working below ARE, chd will be assessed on appropriate half termly

assessment.

SEND: Children are supported through differentiated writing task — perarLLg based on

stage in phomc knowledge and appchatLon. Where poss'Lble text maps/ writing is linked to
the whole class teach'mg. TA deplogment should be splLt between supporting LA and

other groups in the class. However: durtng input SEND pu.ptls may receive a separate
input to support their needs. Therefore, enablmg the TA to support other groups dwtng

Lndependen‘[ tasks.




Year 3

QL[[LQALL&CLAW@M@ trtallmg The Write Stuff.  The Write Stuff is based on

teacher lead, modelled writing, promoting children 1o develop grammar- skills and
vocabu[arg in small chunks throughout a lesson. It is a whole class teachmg approach,
with lots of shared ideas discussed within the lesson. Through shared discussions, use
of a thesaurus and modelled writing, children deve[op their own sentences to create
powerful sentences for the genre of writing their are learning about. All lessons are
driven by success criteria. There are lots of links to the principles of Talk for Writing
and drama within units of work. Before starting the writing process, models of
writing are unpicked and the features discussed. Children celebrate good sentences on a
daily basis by having their work put on a working wall. ELS Phonics - All children
are assessment for phonics at the start of the year Phonics groups happen daily across
school. Giroups are regularly assessed to ensure children are not falling behind
ngmmm; \/\/rLthg is taugh’t in mixed abLlLtg, mixed age groups across all of school
(with the exception of the SEND group in year 3/l+). In writing lessons across school,
children are encouraged to use IT to aid their learning

Assessment At the end of each unit, children complete an independent write, where
they apply the sentences and grammar skills they have learnt throughout the writing

genre. V\/rLthg is then assessed using statements from the National Curriculum.

SEND: Children who are significantly below age related expectations are taught in a
separate group for English in Lower School only In this group, children are targeted
and have access to a writing and reading curriculum that is suitable to their needs.

Gaps in their learning will be met in this group.



Writing / Cenre Organisers and Checklists for

coverage and progression — Key Stage |

|

I

|

P’ear | Writing

Instructions
Butlers Hill Infant and Nursery School
Key Features Word Bank wuwmim.er: -
Did I1... steps equipment recipe repeat use
use a title? BEISIRY | how to Gzt it put WQPZ DLI’IOSQ[M’"S RQG.I.P
o e o Do et Talk for Writing is o way of supporting the improvement of children’s weiting. include a list of what’ o cut wrap make measure enjoy
LR o tnclude a list of what's needed? : :
sngdar f develovs thair ablitu o ‘read as weilsrs' and snables them o eclars the [Rnce boil melt fold turn p Oe’ty‘g
. - joi i
y 2 W t steps in order? join squeeze chop stir heat
] ear LI I.g ‘ g i .
N abel cover press it stacl
ad e Butlers Hill Infant and Nu_rserH School fet points or numbers to Feature Achieved | Comment
oan prress steps? Examples of Expanded Noun Phrases Time Conjunctions Lines begin with a capital letter.
Grammar. Talk for Wes . . ) T "
S i e P What s talk For writng? unctions? Glue the blue foil star... After that, A title Is included
P g Vb St cnt s, 2t > conjunctions? i
— e oy 1 e @ oy Can b Rt | | o, o Witing i o vy of uppirting ths mprovament of childran’s writing Stir the hot salted water... Next, Body of text relates to the title
Sl - e dd R y 9 g . :
A sncs s st o rfomaton and s wh o il g P welisd 0 B4Rk || e thir ablity 0 'read as writers and. enables tham 10 wplre the winking and |2 Of the KST exception words? Paint the smaller cardboard box... Now, Text is organised in a stanza.
:;Tm';w A sntance it nacds an ansess and. ends wib @ queston mark. g Wy @ g hunid Lcm:z; roses o ved in 3;'":’“"5 and iﬂm ng ideas and incorporating techniques Then
ot ita ito tf o 1
e e s ety | R inded noun phrases to add Conjunctions A d: Poetry Type:
i o o do something. g Fist e It ”;W“W uhmg &-\W\ to i the stmﬂm;ni s of a pisas of :Nﬁns fterwards, Alliteration
af uides text should sound - its e Viice. 0 them
A compnund e & au where e Gauses are irked. by o erdinatng con uncions, 1““ i hﬂz:nd.D:h-ar:{qufﬂpru:l n: 7“9 ana Vi i h:":“fz‘l‘w:ﬁih and because 50 When, Most of the initial letter sounds of the words.
Main dause A saffx s @ ekon o cpoup o Letars that can be added £ a word T make o newword. .9 | | 0 langeage and gramnac * Itals and full stops correctly? . . in each line are the same.
g or until as While,
A st vord. that descrbes 3 noan The siorytelling and soryemaking agproach inuslves. . . X
e unctions to make my but since if Finall Rhyme
b A ngt word. that descrbes o acton &g ums, skgp, soat ride « learning and repeating oral storics — wsing picture prompts (et magping ) Y, The last sounds in paired lines are the same
adard A sk vord.that descrbes how a verb hagpars * building the confidence to develop them. through telling »s longer?
9. slonly quity qusly  edtending this development inte writing R .
s Tels us when an acton tosk/akss/ls oking place * creating Mo storis orally as & preparation and rencarsal for writing mas in a list? Personification
‘con pnciizn A sngs word. that gins (. joning word) - A human verb is given to an object.
aardnating | Tras pn idhas. and. = Tha desslepmant of storilling iz bult through & 3-sisp ssquenia.
anpncizns | aa A played bt il o
sbodiateg ;"“,;"?" tan adarial dauee hen - e o Imitation: straight retalling of Learned stories. Simile
e dosss | A cmlesserancs it matas s on 5 v VWAL ol e e bt G, e | | © Vvatan: develaping, extunding and changing dsmants of . story Comparison is used by using ‘as &' or Tike &
{orang) and sop frad) aards i RG * Inwention: creating a new’ story
advarbial Telis us whars/whan haa someding haggs. 24 It rainad in the forast A% mideight, (£ nas
phrase o ok Slowhy, he dipped.
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How did we decide what to teach and when? =2

— Initial mark makmg is the keg focus and improving fine motor skills as well as core
strength to enable children to have good posture when sat at a table and develop o secure terod grip.

Foundation Stage 2 — Writing builds on Fl and is then developed to progress alongside the SSP

programme. Children gtvan opportunities to write in line with phomc know[edge (lists, labels, captions and
sentences in readiness for Year |).

Yeoa s Tochs/ Drivers dictate keg texts. However: genre type is selected based on comp[ethg of features
over the Year — Year | starts with S'mele sentences of instructional writing to ease children into the
expectations of year |, in order to suppor-t their transition.

Year 2 — As above. Children also start with instructional writing in. the Autumn term, with greater

complexttg of features building on their skills from year |, after a long summer break — again supporting
children’s transition into Y2,
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I can draw paper.

v’ The general principles for effective teaching -
v

are just as relevant for pupils with SEND. -

v Pupils with SEND generally do not benefit
from differentiated teaching activities or

resources 1o achieve a curriculum goa/ :

/ \. Year | — Autumn 2 Assessment / SEN - |

= b O
9:'\9' &Y 7o ST

Differentiation is not the same as targeted

teaching, such as repetition of phonic

knowledge. l ‘ bu, e

v' Teachers should use a phonics approach to p—
address gaps in phonic knowledge. It is not Foviran e | = e s o
necessarily helpful to attribute gaps to 0 \——1 ' PO G e
dyslexia.. Pupils with SEND are very likely o Do o :
to need much more frequent repetition as f " (,, 5 |
they learn GPCs RENe. M - Wi _W :‘ ”‘ }31 ~1' Ii ‘/ .




|mpact of handwri,tmg on the writing process

OFSTED's English Research Review for Teachers and Leaders July 2022
Reference to Handwriting and why it forms an essential part of our teaching of the writing process.

Q When pupils fail to develop sufficient fluency in handwriting they are significantly affected in how well they can develop higher-
order processes such as planning, writing and reviewing lfexts

L) Research suppor-ts the idea that writing letters may be important for supporting children’s mr[g read’mg deve[opment, because it
stimulates the areas of the brain known to underpin successful reading

O A small study with b~ to 5-year-olds showed that practice in writing letters stroke by stroke” may be the ‘gateway through which
beginning readers learn to recognise the features of each letter, as well as learning which features are not important.

Qur approach.:
v Nelson Handwriting Scheme — at least two hand writing sessions per week. following the scheme / whiteboards and sheets
v DaLLg letter formation using the visualiser for explicit modelling during phonics

v" Shared writing draws careful attention to handwriting expectations as seen in observations 2022
v Marking and feedback relates specifically to letter formation and identifying misconceptions / bad habits.




OFSTED 2017 and KS | Data

2019 Showed progress being made on 2017 data.

12020 — No data due to Covid

12021 — School data (not reported to LA) showed serious impact of Covid (gaps reduced between PP / NPP)

(12022 — PP data roughly inline with LA PP . But data but low against National data

12022 — F2 WellComm data showed 75% of cohort below ARE Speech Language and Communication — this will have a

direct impact on, rea,dmg and writing if not addressed asap.



Dream Big, Aim
High |

We could have the next

greatest author rLght
here, rLght now
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